Introduction

26
Literature on international student mobility (ISM) increasingly evokes thinking about the 27 inequalities that are characteristic of this type of migration. First, and among the most to education abroad and also access to jobs and recognition of the cultural capital of 38 qualifications upon return to a country of origin.
39
In our case-study about foreign-educated Latvians, we want to further nuance the 40 debate on these forms of inequality -access to education, prestige, and recognition of In the following sections we will, first, provide a context within which foreign- origin. We will therefore need to track these down in relation to our informants' 96 individual plans for their personal development.
97
'Young diaspora' initiatives from other countries include the development of Spain, Marcu (2015) found that student mobility could be used as an element to diversify 127 personal development strategies: as a means of achieving permanent migration, as a tool 128 for competition, as well as for a successful return home in the future. Being enrolled in 129 higher education institutions abroad does not necessarily mean that the initial purpose of 130 migration was study abroad. This was also confirmed by a recent study which surveyed 131 1,000 Latvian students abroad, revealing that only about one third of those who were 132 studying at the bachelors level left Latvia with the initial intention of studying abroad 133 (Kasa 2015) . Instead, employment was their main motivation for emigrating, and the 134 inability to find a good job in Latvia prevents students from returning. struggles to achieve access to certain forms of capital (Bourdieu 1989) . Fields are 144 characterised by specific goals, shared beliefs, norms and logic (Bourdieu 1993: 72-76 
197
All these three forms of inequality put into question both idealised students' 
Methods
208
The present paper forms part of a larger ongoing project on Latvian students and the
209
'new' student and graduate diaspora, carried out in 2015. The study adopted a mixed- Third, we included students at the Bachelor's, Master's, and PhD levels in order to trace 232 the various transitions students make during their studies and geographical trajectories.
233
Slightly more women were interviewed. We explain this by reference to three factors. option, especially because the EU provides privileges for its citizens as they can both work 265 and study in all EU countries under the same circumstances as they would at home. case, these are inequalities that push people to hit the road and access education abroad. In the 293 examples cited above, these are economic and regional inequalities, as the expense of 294 studying in Riga was perceived as not worthwhile and Elina chose to study for free and obtain 295 a loan for the costs of living abroad. Individual strategies to tackle these inequalities can 296 involve years of working before a solution is found on how to access education. Similarly, Roberts, whom we introduced in the previous section and who obtained 
386
This can be used in combination with internships or separately, as in the following case 387 described by Janis (26), another PhD student in the US: 
Inequalities of recognition 405
Rethinking the return is intrinsically related to the idea of not returning and to As can be seen in this quote, Laura came back to Latvia, gained work experience, and, 463 due to family reasons, she was planning to move away again. She also actively 464 challenged the narrow meaning of the return as a unidirectional action only.
465
Since return is often closely related to the transition from education to work, the 466 critique extends especially to recruitment practices, which are often based on informal 467 social networks. Several informants reported that they applied for or inquired after many 
Conclusion
532
In this paper, we have aspired to contribute to two strands of literature, namely those on ISM 533 and on evolving 'new' or 'young' diasporas, using Latvia as a case study. We achieved this hinders the return migration of the skilled and also intra-inequalities within the diaspora.
566
Second, inequalities were discussed in terms of the prestige and quality of education.
567
The symbolic capital of a degree from a prestigious university is a salient element of the globalised habitus of transnational academic space, publicised regularly in university 569 rankings. For those informants who prioritised professional development over return to 570 Latvia, the reputation of the university they had studied at was relevant. The career-oriented 571 tended to favour an international education over an institution in Latvia. However, some 572 informants also recognised that the symbolic capital of a prestigious foreign degree can have a 573 relative value back in Latvia that reflects some of the power dynamics that are commonly 
590
The norm of return migration of Latvian youth strongly featured in informants' dual 591 position of being 'students' and 'being from Latvia'. They were aware that becoming highly 
